Curriculum Case Study 1 – Rachel Hawkes
Title
Spanglovision:  a year 7 language learning project involving song, memory and a positive spirit of competition
Main emphasis

This project aimed to provide the newly-arrived year 7 pupils with a focus and purpose for developing their memory skills in Spanish through the use of a Spanish song competition, which served to introduce them as a year group to the whole school cohort who was involved in the voting process and selection of the Spanglovision winners of 2007.
School profile

	Total number of learners
	1300

	Age range
	11-16

	Specialist status
	Sport, Languages and Vocational (Training school and Leading Edge school)

	Level 5 and above in key stage 3 tests (2007)
	English – 94%
Maths – 89%
Science – 91%

	Five A*-C at GCSE (2007)
	80%

	Special educational needs
	11.4%


Our school is a mixed, comprehensive school in a rural location 5 miles west of Cambridge.  Its greatest resource is its staff, a large number of whom are involved in research into, and reflection about teaching and learning at a deep level.  Innovation in teaching is the norm; there is confidence in experimenting with new approaches and risk-taking.  Central to this approach is student voice, which is keenly sought and acted upon.  The recent Ofsted report (October 2007) judged the school outstanding in every aspect of its provision.
Question 1:
What were you trying to achieve?

The starting point: Identifying the priorities for development

What were your learners like at the start? 
The learners involved in this project had just arrived in the school from our nine feeder primary schools.  Most, but not all, of the students had had some experience of Spanish learning during Key Stage 2 but there were inconsistencies in terms of the amount of learning received, the teaching expertise delivering it, the staging and timing of curriculum provision during Key Stage 2, as well as the usual differences of ability and motivation that a cohort of 260 mixed ability children presents. 

We have become very aware in recent years of a lack of explicit knowledge of memory skills and ways of training and working memory to retain language medium to long term when students arrive at the school.  A focus on language learning skills, in particular on memory, was one of the main foci for this curriculum project.   In addition, students recently arrived in the school need help with transition, ways of working together that help them to get to know each other better, develop a sense of identity in their tutor groups, learn how to work together as a team, ways to feel connected to the wider school community.  This social orientation seemed to us no less significant than the more ‘academic’ focus on memory and provided the second main focus for the project.

What differences did you want to see in your learners?

We were keen for learners to learn:

· how to have fun learning language

· how to use music and singing as a method for powerfully accelerating memory

· how to improve their pronunciation and realise the importance of good pronunciation

· how to improve their levels of concentration and focus in a group

· how to work together productively as a team

· how to perform 

· how to use creativity to enhance performance

Question 2. 
How did you organise learning to achieve your aims?

How did you set about making a change?

Planning for change

From the initial idea for a Spanish song competition involving all 10 tutor groups in the new year 7, the following steps were taken:

1.  10 different Spanish songs were chosen, the lyrics found and printed and the songs downloaded

2.  Each form was then assigned a song.

3.  The class teachers familiarised themselves with the song and the lyrics and planned how to teach and rehearse the songs in lesson time, alongside other language work.

4.  Several lessons occurred which included rehearsal and learning time, with the aim of memorising the song ready for performance.

5.  On one day during language lesson time the songs were videoed.

6.  The video was edited to produce a video of the best 1 minute of each song.

7.  The video was seen by all of year 7 in a Spanish lesson and each student voted for his/her favourite song.  In the true tradition of Eurovision, students were not allowed to vote for their own tutor group.  

8.  Votes were counted and 3 finalists were to emerge.  In the event, we had to have 4 tutor groups in the final, due to a tie in the number of votes.  

9.  The video was edited again to produce a shorter video of the 4 finalists.

10.  During assemblies all that week, years 11,10, 9 and 8 saw the finalists video and all students voted – this was highly enjoyable for all students and teachers!

11.  In the final assembly of the week, the year 7 winning tutor group was presented with a cup.

All year 7 learners were incredibly motivated and engaged in this project.  Particular reasons for this were:
1. They enjoyed the music and the singing in its own right

2. It was a fun, non-threatening way to develop their form identify and work together

3. They enjoyed the sense of progression and mastery that was achieved through successfully memorising a real Spanish song

4. Their confidence and self-esteem was boosted by the knowledge that the older year groups had been impressed with their performances and had been involved in selecting the competition winners

This organisation of the first 2 -3 weeks of year 7 teaching time was both different and the same to that of previous years.  It was similar in that we kept them in mixed ability tutor groups and sought to revise some basics that they had covered at Key Stage 2.  It was different in that that there was an explicit project focus for this series of lessons, that they focused on developing memory skills and accurate pronunciation, that they developed a sense of team and a group performance was one of the outcomes.  In terms of the delivery of this new learning experience, it was the same in that the MFL class teachers were responsible for the teaching, which took place in normal language lesson time.  The exception to this was the recording day when they all used the performance hall to video their songs.  We were able to make excellent use of digital video to draw the project together and make it possible to involve the whole school cohort in the voting process.  Although peer assessment was not formally defined, all students in the school had a role in assessing the work of the 4 final groups and all students in year 7 students were able to identify strengths in the performances of their peer tutor groups.  The sense of ‘audience’ was a key factor in raising expectation and standards in terms of the learning involved in the song project.  The cross-curricular links with music speak for themselves.

3.
How well have you achieved your aims?
What differences are evident?  What impact have you made on your learners?
The project generated a huge amount of interest and engagement from pupils.  Pupils developed their own movement routines and actions to the songs they learnt to enhance the performance.  They worked hard to memorise the language and achieved high levels of accuracy in the pronunciation.  They were confident in performance and I think that the whole experience was key to their successful integration to the school.  Since the project students have continued to participate enthusiastically in language lessons, particularly in learning activities that involve music and song.  We use music, song, rhythm and movement for memorising key structures, such as pronouns, verb paradigms as well as key vocabulary and the project was certainly a useful way to introduce these learning routines and ways of working to them.   We received a lot of positive student feedback on the project, but it also attracted a lot of interest and appreciation from teachers of other curriculum areas within the school.
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