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Why focus on speaking?

e Ofsted report “The changing landscape...”
* Renewed KS3 framework

* New secondary curriculum

* Uptake at KS4 nationally

* Professional conviction

 Evidence from student voice
* New GCSE
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The changing landscape of languages  oféfad

raising standards
improving lives

Across all phases speaking_is the least “ it was much rarer for reading or
well developed of all the skills. . . .
listening to be used to stimulate

Students’ inability to be able to say . _ S
what they want to say in a new discussion and communicative

language has a negative impact on activities.”
their confidence and enthusiasm.”

‘When required to speak at greater length
or in new situations, [students’] accuracy

“A further hindrance to
speaking fluently was
that sound-spelling links
not been taught well.”

and fluency deteriorate, partly because
their grasp of structure is usually less
secure than their retention of vocabulary.

]

“Overall, there was insufficient emphasis on helping students to use the
language spontaneously for real situations. Consequently, too few students
could speak creatively, or beyond the topic they were studying, by making up
their own sentences in an unrehearsed situation. Several students said that
being able to say what they wanted to say would improve their enjoyment.”
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Year 7 Framework - speaking

1.3 Being sensitive to the spoken word
Y7 Interpret speakers’ intentions from
intonation and tone of voice

Y7 Use intonation and tone of voice to
create mood and meaning

1.4 Talking together

Y7 Construct and generate language, using a
stock of words, phrases and sentences for
social communication and to talk about their
work

Y7 Make effective use of simple verbal or
visual prompts in order to take partin
conversations and discussions

1.5 Presenting and narrating

Y7 Plan and present a short talk or narrative,
speaking clearly, audibly and with accurate
pronunciation

Y7 Engage listeners’ attention through
expression and non-verbal techniques

4.4 Sentence structure

Y7 Use knowledge of word order, high-
frequency words and punctuation to
understand and build simple and compound
sentences

4.6 Questions and negatives

Y7 Understand and use confidently some
common question types in different contexts
Y7 Understand and use confidently some
common negative forms in different contexts

Year 8 Framework - speaking

1.3 Being sensitive to the spoken word
Y8 Explore how speakers use language
for specific communicative functions

Y8 Identify and use specific language
for a range of communicative functions

1.4 Talking together

Y8 Initiate and participate in
unrehearsed pupil-teacher and pupil-
pupil exchanges

Y8 Plan and carry out unscripted
conversations and discussions, taking
into account the views, preferences
and ideas of each group member

1.5 Presenting and narrating

Y8 Use some complex language in a
prepared but unscripted talk or
narrative

Y8 Add authenticity through use of
simple idioms

4.4 Sentence structure

Y8 Develop and improve sentences by
adding, rearranging or replacing
elements

4.6 Questions and negatives

Y8 Understand and use a range of
question types

Y8 Understand and use a range of
negative forms

Year 9 Framework - speaking

1.3 Being sensitive to the spoken word
Y9 Listen for language variation in formal
and informal contexts

Y9 Adapt the degree of formality of
language to suit different situations

1.4 Talking together

Y9 Make extended and/or frequent
contributions to classroom talk

Y9 Deal effectively with unexpected
responses in order to sustain conversations
and discussions

1.5 Presenting and narrating

Y9 Respond quickly and appropriately to
audience comments or questions following
a talk or narrative

Y9 Add interest through extended
sentences, rhetorical devices and
imaginative use of vocabulary

4.4 Sentence structure

Y9 Use knowledge of word order, phrases
and clauses to understand and build a wider
range of extended sentences

4.6 Questions and negatives

Y9 Make confident use of question types
with simple and compound tenses

Y9 Make confident use of negative forms
with simple and compound tenses
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NEW secondary curriculum (speaking related PoS)

1.1 Linguistic competence

a. Developing the skills of listening, speaking, reading and writing in a range of situations and contexts.
b. Applying linguistic knowledge and skills to understand and communicate
effectively.

1.2 Knowledge about language

a Understanding how a language works and how to manipulate it.

1.3 Creativity

a Using familiar language for new purposes and in new contexts.

b Using imagination to express thoughts, ideas, experiences and feelings.

2.2 Developing language skills

c respond appropriately to spoken and written language

d use correct pronunciation and intonation

e ask and answer questions

f initiate and sustain conversations

k deal with unfamiliar language, unexpected responses and unpredictable situations.
3. Range and content

a the spoken and written forms of the target language

4. Curriculum Opportunities
a. hear, speak, read and write in the target language regularly and frequently within the classroom and
beyond

b. communicate in the target language individually, in pairs, in groups and with speakers of the target
language, including native speakers where possible, for a variety of purposes

C. use anincreasing range of more complex language

g. use the target language in connection with topics and issues that are engaging and may be related to
other areas of the curriculum

Rachel Hawkes
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GCSE French numbers sitting There haS been d

0 steady decline in the
300,000 -H—— numbers taking
250,000 - GCSE Modern

£ _ Languages over the

£ 200,000 + — _

2 0 last ten years, with

Q | .

g 190,000 - | sharp declines for

|

" 100,000 1 a the exams taken in
c0000 L | | June 2005 onwards,

so that now the

02 03 04 05 06 07 08 09 10 numbers have fallen

by around hallf.

Year




Specialist Schools
and Academies Trust

THE SCHOOLS NETWORK™

School type Number of pupils | Percent any MFL Percent Level 1 Percent Level 2

qualification

Language college 37715 88% 84% 49%

Other schools 506957 40% 38% 249%

2009 performance comparison showing first specialism language
colleges excluding selective schools and combined specialist colleges
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Communicates comprehensive and detailed information related to chosen stimulus

Interacts very well
Speaks very confidently and with spontaneity

Uses wide range of appropriate
vocabulary and structures,
including complex lexical items

Very accurate, with only
isolated and usually

Frequently takes initiative and develops elaborate responses 16-18 insignificant errors.
No difficulty in expressing and explaining a range of ideas and points of view . 1
¥ P & P & € P Consistently competent use of Cons:ste{ltly good . .
Very little or no hesitation different tenses. pronunciation and intonation.
Able to deal with unpredictable elements without difficulty
Communicates detailed and relevant information related to chosen visual/topic/stimulus. . .
Good variety of appropriate .
Interacts well. Some errors, especially in more
. vocabulary and structures.
Speaks confidently. . . complex structures, but
I Unambiguous use of different
Takes initiative and develops more elaborate responses. 12-15 verb tenses generally accurate.
Has little difficulty expressing and explaining ideas and points of view. Generall a'; case with Pronunciation and intonation
Little hesitation and little or no prompting necessary. . y . generall y good.
. . , subordination.
Abe to deal with unpredictable elements with some success.
Communicates relevant information related to the chosen stimulus but with some obvious . b d
omissions. Adequate but predictable range f\fa:r number oferr_ors made,
Some interaction of vocabulary and structures. including some basic, z”t
L . . . . . . . . . communication overa
Able to participate in familiar, straightforward discussion and conversation, but experiences 811 May include different tenses or unaffected
problems with more complex question forms. time frames, perhaps with some :
Conveys opinions, but rarely expands. ambiguit L i i
Some gesifation y exp s gufty les of subordinati Pronunciation and intonation
ome examples of subordination enerally accurate.
Able to deal with some unpredictable elements. g y
Limited icati lated to ch isual/topic/stimul Many basic errors, but main
imited communication related to chosen visual/topic/stimulus. . o : :
) . . P . . - Limited and/or repetitive range points communicated.
Some coherence in unambiguous presentation of simple information and opinions, but . , ,
e of vocabulary or structures. Simple ‘pre-learnt’ stereotypes
responses very limited. 4-7 .
i 3 . . Predominantly uses short correct.
Very hesitant and reliant on teacher-examiner prompting. sentences p L. "
Able to deal with isolated unpredictable elements. ronunciation generally
understandable.
Very limited range of basic Consistently inaccurate
Minimal description of chosen stimulus. structures language and pronunciation
Conveys little relevant information in minimal responses (mainly one word) 13 Frequently resorts to non-target frequently impede
Largely disjointed and unconnected ideas. language communication

Very limited comprehension of basic questions.
Wholly-reliant on teacher-examiner prompting..

Rarely offers complete
sentences.

Only isolated examples of
accurate language.
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Linked Up Project Analysis
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New GCSE - CD Resources\Developing talking routines_Spanish.ppt.pptx

What do you think we mean by

unplanned or spontaneous speaking?

28 o
o o n L5 D
289 students from a5 5E8 0 Bmo
= O OocC =@
Years 7 — 10 from 5 0 Do 25T X S3C
. b 05 CGEC c@O B
different secondary C 3o @55 vcC =
schools were asked. 50 < gounmemorised @
00 S50 funprepared 2
CC ST O unknown
Y% Qwg  gscary
-0 X g/:'J% 3
. . - 0
a) Lack of prior preparation S O
b) Absence of written support o

c) The immediacy of the experience
d) Like a conversation
e) Not knowing the questions/answers in advance
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"Because in real life
you don't know what
the other person is

\%ingto say." )

Why do you think unplanned or

2/3 students asked equate spontaneous
speaking with ‘real life’ activity.

spontaneous speaking is an important focus

in language learning?

Students feel that what they can do
without notes/preparation is what they
'truly' know.

They also mention the link between
spontaneous speaking and increased
confidence.

~

"To make sure you
definitely know it and
are able to have
conversations without

\_ reading off a sheet." /
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"They would cope really well
because they would speak
confidently and
spontaneously really easily’

2/3 answers are unrealistic and do not
mention strategies or attributes of a
language learner in unrehearsed
speaking situations.

Define a confident language learner - how would

he/she cope in an unplanned speaking situation?

1) Most other answers stress fluency as 5) Rare answers mention attributes of a

key
2) Fewer mention accuracy

confident learner mentioned were: risk-taking,
not afraid of mistakes, responds readily, good

3) Top set students most likely to mention pronunciation

accuracy AND fluency together
4) A few mention quality of language,

6) Very few mentioned these strategies: listen
carefully to pick out key words and understand

including range of vocabulary, tense use, the question, take time to think, use words and
opinions, extended answers - particularly structures they know, ignore mistakes and

Year 10 learners and 9 top sets

keep going, use gestures and facial expression

to help support meaning
Rachel Hawkes 'F




Speaking targets
eGive detailed information

eExpress personal opinions
eJustify points of view
eUse longer sequences of speech

eUse a variety of vocabulary and
structures

eUse time references
eRefer to the past

eRefer to the future

Do these speaking targets
work for spontaneous talk?

Can learners have these sorts
of targets in their heads in an
unplanned speaking
situation?

If not, what targets or
strategies would we give to
learners who are trying to
hold a ‘conversation’ in the
target language?

Rachel Hawkes 'F




Conclusions:

Emerging from the analysis of our learner questionnaire data and analysis of learner
responses to completing the different spontaneous talk tasks we prepared and trialled
during this project is the notion that planned speaking implicates a different skills set
from unplanned speaking; that both have an important place but that teachers should
seek to exploit opportunities for spontaneous or unplanned target language talk as this
has in our experience been a neglected aspect of pedagogy.

To encourage learners to approach spontaneous speaking in the classroom more
effectively, it may be useful to stress certain skills that underpin unplanned spoken
performance as distinct from others that are foregrounded in planned speaking
activities.

A provisional list of strategies that may promote spontaneous interaction in the target
language is on the next and final slide.
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eListen to the question VERY carefully — work to make
sense of it

*Buy yourself time with a ‘hesitation” word
*Think of something you know you can say quickly —

e.g. Repeat back a couple of words of the question
with raised intonation - {Todos los dias?

eUse what you know how to say when you put your
answer together (not necessarily exactly what you

want to say)

eKeep talking for as long as you can — it’s always easy
to add in a ‘por ejemplo’ or an opinion

e\When you are beginning to run out of flow, ask a
question! (¢Y tu?)

eUse other ‘help’ to get your message across well —
i.e. expression, emotion — sound like you mean it +
facial expressions + body language + gestures

“A confident language learner
wouldn't panic, would listen
carefully for key words to
respond to and take time to
think about answer.”

“A confident learner would use
the words they do know to turn
the conversation to what they
are comfortable to speak about
- use heavy facial expression
and body language.”

“A confident learner would be
able to use what they know
already to come up with
appropriate responses - and
maybe even ask new
questions.”

Rachel Hawkes 'F



Increasing

Practising output ! : .
} interactivity

(fluency , pronunciation,

automatization, memory) (spontaneity,
“+ sustaining the flow,

. . filling pauses,
Manipulating intonation)

language Questioning

(Sentence-building, creativity, :
improvisation) | Rewa rdlng

. spontaneity
Developing quality SPEAKING:

(Assessing, improving,

enhancing, modelling) CLASSROOM STRATEGIES

Increasing student output




Practising output

(fluency , pronunciation,
automatization, memory)

TELEPATHY (TRAPDOOR/BUBBLES)

ldea 1




En el verano fui

a Portugal
a Espafia. Q @

a Francia. /

e

) en un hotel

comodo.

Me a|0jé en un camping

y era acogedor.

en un apartamento muy bien equipado.

el museo Guggenheim

V' el museo Louvre

el museo Dali

/ hice excusiones en bici
y € monté a caballo
nadé en el mar.

las playas la comida
Me gustaron las discotecas | P€ro NnoO me gust(') el calor
las personas el trafico.
Escocia hacer escalada.
El ano que viene, iré a|Goa Para |haceralpinismo.
Australia hacer piraguismo.




Practising output

(fluency , pronunciation,
automatization, memory)

DICE/CHUNKING

2,

ldea 2
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Year 8 Spanish — Level 5 speaking (30-second speeches)

Role the dice each time and move left to right through the boxes. Say your phrase out loud. Your partner will use the whiteboard to translate
what you are saying. Take it in turns to produce these level 5 speeches.

1 El afio pasado A| 1 tuiaEspania B | 1 con mis amigos. C
2 El verano pasado 2 fuia Francia 2 con mi familia.

3 Hace dos afios 3 fuia Escocia 3 con mis padres.

4 Durante las vacaciones 4 fui a Norfolk 4 para dos semanas.

5 En 2007 5 fui a Grecia 5 para una semana.

6 Elinvierno pasado 6 fui a ltalia 6 paraun mes.

Me gusté mucho porque........ D E F
1 nadé en el mar 1 y mandé mensajes. 1 jFue genial!

2 visité monumentos 2 y saqué fotos. 2 jFue guay!

3 descansé 3y tomé el sol. 3 jFue fantastico!

4 jugué al voleibol 4 y bailé en la discoteca. 4 iFue estupendo!

5 fui a la playa 5y monté en bici. 5 jFue maravilloso!

6 comi platos tipicos 6 y escuché masica. 6 jFue fenomenal!

El afio que viene, cuando vaya (3 H |
a Espafa..... 1 ir de compras 1 en la playa.

1voya....... 2 irala piscina 2 con mis amigos.

2 me gustaria.. 3 hablar espafiol 3 todo el tiempo.

3 quiero.. 4 jugar al tenis 4 todos los dias.

4 tengo ganas de.. 5 montar a caballo 5 por la noche.

5 tengo pensado.. 6 acampar 6 y tomar el sol.

6 espero..




Practising output

(fluency , pronunciation,
automatization, memory)

VOKIS

ldea 3
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http://www.voki.com/

Practising output

(fluency , pronunciation,
automatization, memory)

REPASO

|dea 4 e
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Last year to | went
on holiday to France
with my family.

NS AN A S A E—
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Practising output

(fluency , pronunciation,
automatization, memory)

JUGAR A LAS CARTAS

ldea 5

5
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Lo mejor de mi instituto
50N Mis amigos. .

Soy bastante fuerte
an. ..

Suelo sacar buenas
notas en. .

Cuando era mas joven..

Antes iba a Monkfield
Park escuela primaria

Mi asignatura preferida
era..

Mo me gustaba(n)...

Lo que no me gusta de mi
instituto (son los deberes)

Mi profesorideal es
dinamico y me hace reir

The best thing about my
schoolis my friends..

| am quite good at. .

| usually get good
gradesin..

When | was younger..

Before | used togo to
MP primary school

My favourite subject
used to be. .

| used notto like. ..

What | don't ike about
schoal {Is homework)

My ideal teacher is dynamic
and makes me laugh

Hice mis practicas laborales
en una pequena empresa

I did my work experience in
a small company

La comida no esta muy
rica pero esta bien

Thefood is not really
delicious but it's ok

Sov representante del
ano siete

I'ma Year 7 prefect

Slempre me han
Interesado las ciencias

I've always been
interested in sciences

Quiere decirque. .. That means that. ..

Lo que mas me gusta
g5, ..

VWhat | mostlikeis. ..

VWhen | am older |
would like to study . ..

Cuando sea mayor, me
gustariaestudiar. ..

Mo sé todavia qué quiero | | don't know yet what |

hacer en el futuro

want to do in the future

Lo peor es._ . Thewoarst thing is..

Rachel Hawkes 'F




Practising output

(fluency , pronunciation,
automatization, memory)

3-2-1

|dea 6 @
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Johnny Depp est né le 9 juin 1963 a Owensboro
dans le Kentucky, aux Etats-Unis. Il est acteur
americain, qui est déja tres célebre. Il est en couple
avec la chanteuse et actrice francaise Vanessa
Paradis et ils vivent en France. lls ont deux enfants
ensemble. En 2010, il a refusé le titre de 'homme le

plus sexy de I'année pour servir d'exemple a ses
deux enfants.



Manipulating

language
(Sentence-building, creativity,
improvisation)

ODD ONE OUT

ldea 7

7,
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Una paloma de carreras britanica llamada
Houdini se perdio en su primera carreray
termino a 8300 kilometros de distancia, en
Panama. Diez aves habian estado llevando
a cabo una carrera de seis horas de
Guernesey a Dudley. "Estaba boquiabierto.
Ni siquiera sabia donde estaba Panama "
dice el asombrado dueno . "Es un caso
muy inusual”, dice un entendido .



Manipulating

language
(Sentence-building, creativity,
improvisation)

READING IMAGES

ldea 8

8
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,,‘
.

’

Qu’est-ce qu |lve falre

Qu’est-ce qu le uf'c_.‘j,'; & { SRS

iDAnde
estamos?

iQuéo
quién hay
en la foto?

é¢Cuando se
hizo la
foto?

éQué no se el . ;Qué se
puede ver? puede ver?



Manipulating

language
(Sentence-building, creativity,
improvisation)

IN THE ZONE

ldea 9

©
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El ano pasado

Lo que mas me
gusta




Manipulating

language
(Sentence-building, creativity,
improvisation)

TARGET TALK

Idea 10

10,
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@@ ¢ Tienes una asignatura favorita?
7 ¢ Como es tu instituto?

¢ Qué opinas del uniforme escolar?

¢ Cual es el mayor problema de tu instituto ?
; Qué planes tienes para el proximo afio?

¢, Como sera el colegio del futuro?

NB: Tu respuesta debe tener 7 palabras.
Y ahora, 10+ palabras



Qué hiciste durante fas vacaciones?

A Durante las vacaciones fui........

B ENCASa..ccieiiiiiiiiiiiiiiiiiiciecceeee

C Con mMisS amigoS.....ccceevvvverenrenrnnnnn.

D Con mifamilia...ccocoevevvviniiinniennnnnn.

E LOMEJOr fuB..ccuvuiieiiiiiiiiiiieeeeeee e,

F Lo que no me gusto fu€......ccouvevvvereiiiinninnnnnnnne,
G Normalmente durante las vacaciones............
H El afo que viene .......ccoeeevvnnneennnee,

Hay que contestar con 7/8 palabras

Hay que contestar con mas de 10 palabras



Manipulating

language
(Sentence-building, creativity,
improvisation)

PIMP MY SPANISH
(GERMAN, FRENCH...)

ldea 11




Je joue au tennis.

J'habite au nord de I'Angleterre.

Mon chien s’appelle Bob.



Manipulating

language
(Sentence-building, creativity,
improvisation)

SAY SOMETHING ELSE

ldea 12

2,
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1. Das Madchen ist zwanzig
Jahre alt.

2. Es tragt ein schwarzes Kleid.
3. Esist in der Kuche.

4. Das Madchen ist faul.

5. Es hat schwarze Haare.

6. Das Zimmer ist schwarz und
weip.

7. Die Puppe ist glicklich und
sehr grof3.

8. Ich finde das Bild
fantastisch.

Sag etwas anders!




Mi colegio es un colegio mixto.

Es un colegio especializado en ciencias.

En mi opinion las normas no son demasiado estrictas.

Lo bueno del colegio es que hay llevar uniforme.

Mi asignhatura favorita es el inglés porque me encanta
escribir historias.

Para mejorar mi instituto acabaria con los castigos.

El ano que viene quiero estudiar el francés.




Manipulating

language
(Sentence-building, creativity,
improvisation)

THEN & NOW

ldea 13

o
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Sitges
Catalufia-Spain 1963
by Ernest Wilde

Hace 50 aios, habia mas rocas en la playa.

Hoy no hay rocas en la playa.




fl, i

Y

Cambridge, Petty Cury 1909 Ref: 61469

Il y a cent ans, il y avait des
magasins dans cette rue.

Aujourd’hui, il y a encore plus de
magasins ici.




Manipulating

language
(Sentence-building, creativity,
improvisation)

| 2 S/HE > WE

Idea 14

D
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1. la
Navidad

sabado

L — e

2.

diciembre

IHCTEMBIE 2005

3. febrero

4.San
Valentin

. la
Tomatina

7. el jueves

10. Jordan

11.el 12. el azul |[13. elrojo |14. el 15. el
Newcastle B . = numero numero
~53 Kz E tres quince
16. la 18. el café |[19. la 20.la
musica ensalada televisf()n

-




Manipulating

language
(Sentence-building, creativity,
improvisation)

HARVESTING

Idea 15

L5
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Opiniones y preferencias El afio pasado.../hace 2 afios
75
L

En el futuro........... Cuando era mas joven...



Opiniones y preferencias El afio pasado.../hace 2 afios
75
L

En el futuro........... Cuando era mas joven...



Mes préférences Mes vacances dernieres

Je m’intéresse a ... Je suis allé(e) a ...
Ce que m’intéresse le plus c’est.. pou\r...femaines,
Mes vacances idéales sont... Apres étre arrivé
Ma destination préférée, c’est... Avant de partir

J’ai joué au golf

Je joue au golf depuis 3 ans
Apres avoir (fini)

Je me suis bien amusée

A mon avis
Je pense que
Je trouve que

Je viens de lire ta lettre.....

Jallais a....

avec ma famille

Quand il faisait beau je
sortais...

Quand il faisait mauvais je

A l'avenir
J’ai envie de...
Jai l'intention de..

mais = but
parce que = because
aussi = also/as well

par exemple = for example

Je voudrais.. pendant = during/whilst restals."'
Jamerais peut-etre = perhaps J’a|ma|s beaucoup....
Jirai qui = who
I Iral..... Si:if .’I [ °
! et =and

probablement = probably

L'année prochaine........... seulement = only



Manipulating

language
(Sentence-building, creativity,
improvisation)

MIND MAPPING

ldea 16

65
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siempre
normalmente

d veces
nunca

X

S &)

sano malsano
delicioso divertido :
b | comico con = Wlth
ueno malo , ,
sin = without
icante guay .
P _ porque en =in
dulce interesante
salado emocionante
amargo aburrido




Manipulating

language
(Sentence-building, creativity,
improvisation)

TALKING PYRAMIDS

ldea 17

@
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avec = with
et = 3nd

La pyramide

parce que = because

je sujet (je, tu..)

Je déteste + opinion

Je déteste faire + verbe (infinitif)

Je déteste faire de la danse + sport

Je déteste faire de la danse au college |\t extra

Je déteste faire de la danse au college parce que
c'est moche!

+ extra




Increasing

interactivity
(spontaneity,

sustaining the flow,
filling pauses,
intonation)

Questioning

FIND SOMEONE WHO

ldea 18

o
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nicht gern Sport treibt
schon in Frankreich war

gern ins Kino geht
mehr als ein Haustier hat




Encuentra a la persona en la clase que.....

* tiene su cumpleanos en junio
* tiene mas de una hermana

e tiene un color favorito

* no tiene animales en casa




Encuentra a la persona en la clase que.....

e fue al cine el sabado

* tiene una cancion de Lady Gaga en su
coleccion

* quiere estudiar matematicas para el
bachillerato I




Increasing

interactivity
(spontaneity,

sustaining the flow,
filling pauses,
intonation)

Questioning

WHAT ARE THE QUESTIONS?

Idea 19 @
‘ Rachel Hawkes ﬁp




4. Je vais en

Quelles sont les questions?
Espagne pour aller

a la plage.
5. Oui, bien
'/ sar. Et toi?

8. Je vais
visiter le
chateau



Was sind die Fragen?

1. Es donnert
und blitzt.

4. Ich fahre nach
Schottland, um
Nessie zu sehen.

5. Ja, sicher.
Und du?

8. Ich werde
die Burg
besichtigen



¢ Cuales son las preguntas?

9. Si, por
supesto. ¢Y tu?

2. La asignatura
gue mas me gusta
es la musica.

3. Es muy amable
y abierto y explica
todo muy bien

4. Soy socio
del club de
baloncesto.




Increasing

interactivity
(spontaneity,

sustaining the flow,
filling pauses,
intonation)

Questioning

SPEAKING LINES/SPEED DATING

Idea 20 @
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Prénom : 5téphanie

Prénom : Fabien : Li g n e d e
bavardage

Age: 11ans

Sports: tennis, hockey Sports: basket, VIT
Loisirs : écouterde la

: : Loisirs : jouera lordinateur,
musigue, lire

aller en ville
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Prénom : Eric & Prénom: Marianne 57/

Age: 12 ans Age: 12 ans

Sports: rughy, volley Sports : natation, judo
Loisirs : aller au McDo, faire Loisirs : regarder la téle, aller
les courses au cinéma
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Y7 Speaking: Peer Assessment Sheet

You are going to assess the speaking of others in your class today.
You are going to assess at least 3 different students in your class
in a speaking line. Ask your partner all of the 7 questions listed
below and then s/he will ask you 3 questions. For each answer or
question give him/her either 2,1 or 0. At least 3 students will

also assess your speaking.

Questions

iComo te llamas?

iCOmo estas éQueé tal?

iCOmo se escribe?

éDe donde eres?

¢ Cual es tu nacionalidad?

¢Qué idiomas hablas?

N OB W N |-

iDonde vives?




Name

Name

Name

Marksheme. Give 2, 1 or O for each
answer

N (VY |IN [OOSR WIN|F

Total

/120

/120

/120

2 = full sentence answer (or
guestion), ready response, not much
hesitation, significant effort to sound
Spanish

1 = answer that does communicate
BUT might not be complete
sentence, some attempt to sound
Spanish

O = cannot answer OR does not
recognise the question so gives a
different answer




Education

1. {Quée asignaturas estudias? ¢Cual es tu

favorita?

. Describe a tu profesor ideal.

. ¢Cuanto tiempo pasas estudiando al dia?

. Describe un dia escolar.

. ¢ Tienes responsabilidades en el instituto?

. ¢ Te parece bueno tu instituto?

. Cuando termines el instituto, éque estudiaras?

éDonde? éPor qué?

8. ¢Qué quieres ser de mayor?

9. {Qué has hecho como experiencia laboral?

10. En tu opinion, écuales son las diferencias entre
tu instituto y tu escuela primaria?

NOUuh~ WN



Increasing

interactivity
(spontaneity,

sustaining the flow,
filling pauses,
intonation)

Questioning

HOTSEATING

ldea 21 @
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o Me llamo Julio y tengo quince afios. Vivo con mis padres y mi
hermano en el centro de Madrid. Mi colegio estd bastante cerca, y por
eso normalmente voy a pie o en bicicleta. Cuando hace mal tiempo,
voy en autobus. jMi hermano es mds perezoso que yo, y siempre va en
autobus!

a Mi cole es masculino y privado. Somos seiscientos alumnos y hay por
lo menos sesenta profesores. A mi parecer los profesores son muy
simpdticos, aunque hay algunos que son muy severos.

e El colegio tiene unas instalaciones impresionantes. Por ejemplo,
hay dos piscinas y ocho pistas de tenis. También hay una pista de |
atletismo y varios campos de fitbol y de rugby. A mi me interesan los deportes, pero
no juego en ningtin equipo, aunque la semana pasada participé en una competicion
de natacién. A mi hermano no le gusta nada jugar al fatbol. jPrefiere jugar con el
ordenador!

O Lo que mas me gusta del colegio es el salén de actos porque es muy grande, jcomo un
centro comercial! Mi asignatura preferida es el teatro porque es muy divertido y soy
una persona muy creativa. Hace seis meses fuimos un fin de semana a Inglaterra con el
colegio. El sabado por la noche un grupo de alumnos fue al cine, pero yo fui con otro
grupo a ver una obra de Shakespeare en Stratford. El teatro era muy grande y fue una
experiencia impresionante, pero como no hablo muy bien inglés, no entendi mucho.

e La verdad es que no me gustan demasiado los idiomas. En marzo del ano que viene
iré a Francia con el colegio. Pasaré una semana con una familia francesa y tendré que
hablar francés. jTengo mucho miedo!




Increasing

interactivity
(spontaneity,

sustaining the flow,
filling pauses,
intonation)

Questioning

ASK AWAY!

ldea 22 @

Rachel Hawkes .EP




;Donde? ;Que? ;,Como?
(Esta..? | | ;Tiene..? || ¢Es..? || ¢Hay..?
. tiene la foto un sitio estan las
grande? turistico? :
en el centro? | tranquilo? | personas?
en Espana? | eslafoto? | unaplaya? | hayabajo? | un parque?
g?llaag'tgi bonito? (miongrlrzss)? esta? industrial?
animales en C ass mucho , mucha
? ?
la foto? historico® trafico? arboles? gente?







Increasing
interactivity

(spontaneity,
sustaining the flow,
filling pauses,
intonation)

SPEND THE WORDS

Idea 23

123,

Rachel Hawkes ﬁ




. en mi es mas
ayer también .y creo que
opinion ..que
el proximo
el sabado fin de asi que fui tuve que
semana
seria me parece lo mejor compreé pude
el domingo | por ejemplo lo peor tengo gueria
prefiero VOy a ir no me gusta | en el futuro | me gustaria




Increasing
interactivity

(spontaneity,
sustaining the flow,
filling pauses,
intonation)

TELL THE STORY

Idea 24

24,
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iConectar al azar!

 —

HULLLUTI, ERRR It rravrsy






Increasing
interactivity

(spontaneity,
sustaining the flow,
filling pauses,
intonation)

JUST A MINUTE! (GROUPS)

Idea 25

125,
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0RO

- Las vacaciones - Mi musica preferida

Los deportes Mi familia y mis amigos




Increasing
interactivity

(spontaneity,
sustaining the flow,
filling pauses,
intonation)

THE OSCARS

Idea 26 @
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Je voudrais Quiero dar las
remercier ... | gracias a....




Increasing
interactivity

(spontaneity,
sustaining the flow,
filling pauses,
intonation)

VOICE OVERS

Idea 27 @
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Qu’est-ce qu’il se

'S up?
What's up- —_—

¢Qué pasa?

Quelque chose me

Something’s missing! — iAlgo falta!
| have an ideal J'ai une idée! iYo tengo una idea!
There you go! Et voila! iAqui tienes!
Thank you Merci! iGracias!
You're welcome De rien! iDe nadal
Oh no! You idiot! Ah non! Imbécile! Ay nol iQue tonto

eres!

Regarde — c’est |a-

dedans! iMira — esta dentro!

Look —it’s in there!

Uh oh! Ah non! iAy no!






T HAVE AN ILEA IR




Increasing
interactivity

(spontaneity,
sustaining the flow,
filling pauses,
intonation)

GROUP TALK

Idea 28 @
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Increasing
interactivity

(spontaneity,
sustaining the flow,
filling pauses,
intonation)

FILL THE SILENCE

Idea 29

129,
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Bueno..




Increasing
interactivity

(spontaneity,
sustaining the flow,
filling pauses,
intonation)

ROLE PLAY: ONCE MORE
WITH FEELING!

Idea 30
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Increasing
interactivity

(spontaneity,
sustaining the flow,
filling pauses,
intonation)

RANDOM QUESTIONS!

ldea 31

3L
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SchoolQuestions_Randomizer.ppt

Increasing
interactivity

(spontaneity,
sustaining the flow,
filling pauses,
intonation)

COCKTAIL PARTY

Idea 32

132,
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En una fiesta en Barcelona
You are attending a trade fair in Barcelona. In

(] the evening there is a cocktail party for all the
guests in the hotel. You circulate and meet some
of the other trade fair delegates.

Some questions you could ask in your conversation:

Hola, buenas tardes. {Como se llama?
¢De donde es? (Soy de...)
¢Enqué trabaja? (Soy... y trabajo para...)

¢ Desde hace cudnto tiempo? (e.g. dos anos)

¢Le gusta Barcelona? (Si, me gusta... y ........)

LaSag_rada F.amilia i Lm
. _URITE | <
)\ L m

i
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When you have finished talking to one person, you move on
to talk to someone new. If s/he is still talking to someone
else, you may need to wait, as you would at a party! Try to
stop referring to your notes as soon as you can.

* NVQ Level 2
Could also be adapted to:

e GCSE CA task



Idea 33




Developing quality

(Assessing, improving,
enhancing, modelling)

TICK GRIDS

Idea 34 @
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Prepare the text for your PowerPoint presentation on your family. You will need 5 slides
only (but you can add additional slides if you wish) and you may add in photos or drawings
at home. In this lesson, you will be planning and writing the text. Include the following

information:

Year 8 End of Unit project

e a description of yourself

e how many people in your family and who they are and a
bit about them.

e a detailed description of one family member (sibling)
and a comparison of yourself with that person

e a description of the hobbies and interests you and your
family have

e a description of your plans for next weekend



Use verb forms other than ‘I’ and choose
some ‘radical’ verbs and other irregulars —
e.g. ser/tener/jugar/hacer/pensar

\ Present(reg& |5
irreg)
. . Future 2
Say a little about your plans for next « _
weekend and what the rest of your family Preterite
will be doing too. Imperfect
) Verb & infinitive | 2
You use this when you like you like doing links 3
something —i.e. me gusta bailar. —
opinions 3
Links are ways to join sentences or halves of reasons 2
sentences together —e.g. y, también, pero, / adjectives 5
sin embargo, después, luego questions 5
negatives 2
As well as ‘me gusta’ etc.. Why not also Ece)(r:que comp./sup. >

include pienso que, creo que, a mi parecer,
me parece que, en mi opinion

spelling errors

/)

p.2—-4
vocabulary see p.5 vocabulary book
book e.g. nicer than, funnier

than, bigger than..



present

present (other
persons)

past (preterit)

past (imperfect)

past (perfect)

future

conditional

subjunctive

verb & infinitive

links

opinions

reasons

negatives

comp./sup.

idioms

subordination

vocabulary +

pronunciation

How to use the tick grid

With text book listening tasks
With written text
When peer assessing

When completing speaking
preparation for GCSE tasks

When listening to exam board
sample material

When assessing model answer
provided by the teacher



Developing quality

(Assessing, improving,
enhancing, modelling)

BINGO

Idea 35 @

Rachel Hawkes .EP




Opinion | Present Future

Time _
Reason . |Comparison
expression
, Reference
Complexity Past
to others

Rachel Hawkes 'F




Developing quality

(Assessing, improving,
enhancing, modelling)

MODELLING

Idea 36 @
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FORM CA2 Controlled assessments (Speaking) ecle,XCE'l

advancing learning, changing lives

Candidate Name: Teaching group: Dates .o
Candidate Number: Language: Centre Mumber: ...
Task type (Please tick) (Please insert title of stimulus)

Picture-based discussion
Presentation and follow-up questions
Open interaction

fou can produce up to 20 words of notes in the box an the right .
Mates should appear in bullet point format or as a spider diagram

and full words must be used (Codes are not acceptable). You may alsa ;.
produce up to five small drawings in the box below, Practicas laborales
escuela

1. Students can generate horas de trabajo

ib| . K primer dia
possible questions to as no ganaba
(if this is the prompt ayudar a
sheet) jugaba

; o
2. They can answer the Lnas me susto
. . . uena experiencia
questions as if this was trabajo a tiempo parcial
them futuro
3. They can prepare a bachillerato
y Prep gente

prompt sheet for a al extranjero
different topic no tengo ganas..

ME: & separate form must be used for each assessmeant

Rachel Hawkes




Fithess for purpose

* David understands readily and is keen to
communicate. A risk taker, he often launches
in to speaking without having thought through
how the sentence might end up. He is very
spontaneous but because he is quite lazy with
learning verb endings, he half knows a lot of
words, but most sentences will have mistakes
and many will end up ambiguous because of
wrong verb endings.



Fithess for purpose (2)

* Emma has an excellent memory and is really
keen to do well, and also prepared to putin
serious time and commitment to memorising.
She is quite anxious and under confident, but
on top of this, she does not understand
unexpected questions readily and is prone to
answering the question she thinks you might
be asking. In addition, her pronunciation is
not secure and she has difficulty retaining the
sounds of more complex words over time.



Fithess for purpose (2)

* Simon is extremely bright and adapts his
extensive English vocabulary to his foreign
language learning very well. He is secure with
all tenses, using his own conditional perfect in
his last oral assessment! Because he is
ambitious and always wants to say exactly the
right answer, he can sound stilted in oral
examinations. He can get tongue-tied as he is
considering the various different options!



Fithess for purpose (4)

e Vanessa is also very bright. She doesn’t seem at ease
with Spanish and says that she prefers German.
However, recently she has begun to be much more
spontaneous in class, and her knowledge of grammar is
sufficiently well developed for her to build sentences
creatively and independently. In oral exams she
doesn’t sound as confident as she should be, and there
is a real danger she is underselling herself here, as her
knowledge and application of grammar is sufficiently
well developed for her to be able to make her own
meaningful exchanges.
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