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Aims of our session

• To explore how to plan a CLIL lesson

• To reflect on setting effective objectives 

in content and language

• To consider the stages in planning a 

CLIL lesson

• To learn more about CLIL methodology





• Content & Language Integrated Learning : a 

curriculum subject taught through the target 

language 

• Geography taught through French or History taught 

through Spanish

• A challenge?

• A risk?

• A valuable learning experience?

• An impact on transferable skills?

• A tool for raising attainment in Languages?

What is CLIL?



Rationale for CLIL nationally

• to deliver Languages at KS2

• to build on the diversity of experience of Year 7 

pupils in primary schools

• to motivate pupils through enriched content -

“Meanings that matter”

• to meet the expectations of the new KS3 

curriculum

• to combat decrease in up-take at KS4



Tile Hill Wood School & Language College

CILT : European Award for Languages winner 2006 & 2009

CILT 14 -19 Learning Network



Our national role

• Initial teacher training delivered to secondary 

PGCE trainees

• Presentations & workshops around the country

• National Open Day here June ‟07

• Requests for visits & support

• Training Development Agency „Integrated 

Language Learning‟ network

• Training model extended to primary PGCE 

trainees at Warwick University





Historical perspective

• 2001: Ana‟s TIPD course in New Brunswick, Canada

• A Geography-French module trialled in Year 10 

• 2002/3  CLIP Project with CILT, DFES & Nottingham University. 
Geography in French with one Year 7 pilot group

• Extended to other subjects, leading to Year 7 entitlement

• Prizes & award winning programme

• CILT case studies

• CILT 14-19 network for immersion teaching

• DCSF working party – AHT Judith Woodfield

• SSAT „Leading Language Colleges‟ DVD

• „Association For Language Learning‟ annual conferences



Year 7 CLIL Programme in French

• Geography – the pioneers!

• Science – enthusiastic participants!

• A first-rate PSHE programme 

• Maths & Music on board

• A genuine sharing of methodology for teaching 

and learning across departments

• Year 7 cross-curricular CLIL days in July 2008 

& 2009



THW Current Model

• 7A Science

• 7B Science

• 7C Maths 

• 7D Music

• 7E Music

• 7F PSHE

• 7G PSHE

• 7H PSHE

With the exception of 

PSHE, two subject 

specialists work in 

collaboration to plan 

and deliver lessons 

through French.

French-speaking 

tutors delivers PSHE.



Impact on learning & attainment in 

CLIL groups

• In French

• In the host subjects delivered through CLIL 

• Pupils with special needs

• In transferable skills



Attainment in both subjects

In French: pupils achieve Level 5+ across the skills 

throughout the year.

In the immersion subjects pupils achievement is in 

line with their expected target at the end of Year 7.  

Pupils attainment is in some cases higher than in the 

other groups taught through English.  SEN pupils are 

particularly successfully

The impact of transferable skills on attainment: 

independent learning, risk taking, problem solving, 

listening skills, thinking skills. 



CLIL’s impact on teaching

• Is a vehicle for sharing specialist subject expertise

• Encourages cross-curricular collaboration

• Impacts on teaching methodology across depts

• Requires thorough joint planning

• Leads to creation of first-class resources 

• Leads to increased confidence, risk-taking and 

enthusiasm

• Refreshing & stimulating for staff



Teacher evaluations from the CLIL team

• I found an increased focus on varying teaching style
and less focus on „chalk & talk‟

• I feel more confident about the new KS3 
curriculum, having had this experience of cross-
curricular working with a colleague

• This has inspired me to focus more on skills and on 
relevant content

• A greater focus on very clear learning objectives –
actual language and concepts require much closer 
monitoring to avoid confusion amongst pupils

• Working with a teacher from another dept. has helped 
break down barriers & has improved my 
confidence and risk-taking.



Why CLIL?

•Revisits effective teaching/ learning

•Provides new challenges

•Raises our expectations

•Challenges our learners

•Motivates learners

•Develops different kind of language 

•Makes us ask What? How? Why?

•Attainment



Finding our staff!

• Enthusiastic 

• Risk taking

• Can enthuse and motivate pupils 

even when they say they want to 

do the lessons in English!

• Prepared to work hard

• Support from LG – planning time



In the beginning ……..

• Started with a module

• Produced French materials but deliver the 
module in English if still nervous

• Gradually spoke French

• Visited each other‟s classrooms

• Team teaching

• Made language training available

• Developed true partnerships



Throughout our story……..

• Sustainability

• Staff development

• Clear leadership & direction 

• Progression routes for students

• Change direction to accommodate change

• Use qualitative data. Student voice has 

helped us to refine our work



It can be 

challenging but 

it is a great 

experience.

I really enjoy 
talking about 
interesting topics 
in French.

It really helps 

boost your 

confidence in 

French.



You improve more 
than one subject.

It is 

interesting.

It helps you 

to improve 

your French.

Everyone should 
have the 
opportunity to 
have a go.



Challenge……?

High cognitive demands

High linguistic 

demands

Low linguistic 

demands

Low cognitive demands
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Content

• Enriched content- learning language 

for a purpose – no long lists of 

vocabulary!

• Challenging 

• Discursive

• Encourages thinking

• Encourages opinion giving and 

justification



Objectives in CLIL lessons

• Objectives relate to CONTENT rather 

than language

• Wording needs to be clear and accessible 

for students

• The content needs to be broken down into 

manageable chunks so that the foreign 

language is accessible 



Determining the language in CLIL 

lessons

• Look at the language needed to meet the 

objectives 

• Categorise language into terminology 

(conceptual words) vital for content and 

peripheral language needed to achieve tasks 

(e.g. I agree/I don‟t agree/what do you think? 

etc.)

• Categorise words into cognates and near 

cognates and more difficult words

• Consider whether a glossary in FL and MT is 

needed



Planning a lesson

• plan what exactly you wish your 

learners to know, understand and apply 

(objectives)

• plan how you will enable them to do 

this (for example, the manageable 

steps you will guide them through to 

achieve their aim)



Steps in planning (1)

• Coyle (2005) recommends using the 

3As planning tool: analyse, add, apply. 

• Analyse

• Add

• Apply



Steps in planning (2)

• Analyse: define the content first and analyse what 
language might be needed for the conceptual 
understanding, that is, what is the language of learning?

• Add: focus on the learner, think about how you can 
scaffold the content so that the students have the 
language for learning, e.g. students may need strategies 
for accessing a text or writing.  The activity for the lesson 
will be to understand the content.  

• Apply: students must think about the content. You may 
want to teach the students some thinking skills and you 
may need to provide them with a frame containing, for 
example, examples of points for or against an issue.



Planning content

• What will I teach?

• What will they learn?

• What are my aims & objectives?

• What are the learning outcomes?



Planning language

• What language do they need to work with the 
content?

• Specialised vocabulary/phrases?

• What kind of talk will they engage in?

• What about the language of tasks and 
classroom activities?

• What about discussion & debate?

• What kind of questions do you need to ask to 
ensure pupils have understood the concepts?





Challenge……?

High cognitive demands

High linguistic 

demands

Low linguistic 

demands

Low cognitive demands
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The ‘4Cs’

• The 4Cs framework seeks to assure quality in 
terms of guidance for:  

• Content ~ progression in knowledge, 
skills

• Communication ~   interaction, using language 
to learn 

• Cognition ~ engagement: thinking & 
understanding

• Culture ~ self and other 
awareness/citizenship



Developing reading skills

• Simplifying authentic material

• Recognising cognates, words they know, 

words they can guess

• Skimming and scanning, reading for gist

• Using images, titles, diagrams, graphs

• Different types of reading activities; 

true/false, classifying, cause and effect



Developing writing

• Make sure the aim of the activity is clear 

– remember it is communicating the 

content that is important

• Begin with labelling, bullet points

• Introduce writing frames and gradually 

withdraw their use

• Class links to improve writing skills

• Using peer and self assessment



Writing insert November writing

Level 5 Geog  detailed description and explanation



Able to produce  arguments for and against , explain 

and express values and attitudes



Solving a mystery :Who killed the orang-utans?



Developing listening skills

•Encourage pupils to listen for key words 

and gist

•Encourage pupils to predict what they 

might hear

•Listen and do

•Use a range of activities linked to listening; 

non verbal response e.g. thumbs up/down, 

put cards into order, classify information



Developing speaking

•Encouraging spontaneous language in the 

classroom through routines

•Reward systems

•Support 

•Using key structures

•Speaking frames

•Peer assessment



We use a point scoring system to encourage spontaneous 

language. 10 points gain a commendation!!



Techniques for conceptual delivery

• Cater for different learning styles. Emphasis on the 

visual e.g. through PowerPoint, photos, mime, drama, video, use of 

ICT

• Design units on scheme of work with a grand finale, 

a large piece of work at the end for assessment. e.g. 

display, poster, plan for a shopping centre

• Include links to a particular country or place

• Make context realistic with cultural links 

• Simplify the language not the concept

• Build up key vocabulary by using repeatedly in 

difference contexts



Visual techniques

• Powerpoint

• Photographs

• Mime 

• Drama 

• Role play 

• Video

• ICT

• Picture text 



Auditory

• CLIL..getting the gist

• Listening skills and responding

• Mini-translators ..high level debate accessed 

through a language.

• Teacher delivery but student response in 

English…closed questions encouraging French. 

• Open questions to be answered in English.

• Code switching



Kinaesthetic activities

• Cause and effect cards

• Classifying

• Interviewing all in French; class surveys , parental 
interviews

• Non verbal responses 

• Group work with a purpose which encourages talk 
and thinking at same time

• Interactive whiteboard

• Building a display

• Tracking hurricanes

• Simulations e.g travel agency

• Creating designs e.g plan a shopping centre 
Respond to oral presentations with a kinaesthetic 
response eg mini white boards, thumbs up thumbs 
down, votes, filling in classification tables.



In subject matter learning we overlook the 

role of language as a medium of learning, 

and in language learning we overlook the 

fact that content is being communicated,

Mohan, 1986


